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1. Introduction  

As well as our mandate to deliver learning in the Borders, our college plays a significant role 

in delivering for the Scottish Government’s national priorities. Creating opportunities for 

learning and the provision of higher-level skills are fundamental to improving employability, 

increasing economic activity and reducing poverty. 

This guide is intended to support Borders College Vision 30 – Your College, Your Future by 

enhancing learning, teaching, and assessment practice. 

It has been developed to support Heads of Sectors (HoS),  Department Team Managers 

(DTM), new and experienced lecturers and support staff. 

Alignment with Professional Standards for Lecturers in Scotland’s Colleges: 

Lecturers are expected to demonstrate ongoing development, maintenance, and 

enhancement of their professional practice and knowledge.  

This includes the ability to: 

 

 
 

Vision 2030 will see us deliver the following strategic outcomes for learning: 

• Improved learner success 

• Sustainable curriculum that meets the needs of our region 

• Increased support to reginal businesses 

• Reduced environmental impact 

• An efficient estate and optimal use of technology 

 

 

https://issuu.com/borderscollege/docs/vision_2030_your_college_your_future
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2. Approaches to Learning and Teaching 

Scottish Educational Context: 

In Scotland, colleges operate within a national framework that emphasises inclusive, learner-

centred education designed to prepare individuals for life, learning, and work. 

Borders College mission: 

Our mission is to provide the highest quality learning experience and outcomes, to support 

business and drive economic growth in the Scottish Borders. 

Implications for learning and teaching at Borders College: 

 

Implications for curriculum and assessment at Borders College: 

     

The overall impact on learning and teaching culture: 

• Teaching is purpose-driven, not just about education for its own sake, but education 

as a driver of individual success and economic progress. 

• Staff and students work together as partners in learning, with shared accountability 

for quality and outcomes. 

• The college fosters a culture of excellence, innovation, and relevance, ensuring 

learning keeps pace with the needs of society and industry. 

Clear learning 
outcomes

Courses have 
measurable key 

performance 
indicators that 
align with both 

academic 
standards and 

employer needs

Work readiness

Our curriculum 
develops skills like 

critical thinking, 
communication, 
digital literacy, 
and teamwork

Applied learning

Learning 
incorporate 

industry projects, 
placements, and 
simulations that 

link theory to 
practice

Data-driven 
evaluation

Performance data 
tracks student 
progress and is 
used to make 

evidence-based 
improvements
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Curriculum for Excellence (CfE)  

Its principles directly influence college-level teaching and learning, especially for school–

college partnerships and younger learners. 

     
       

 

Developing the Young Workforce (DYW) 

DYW is a key Scottish Government strategy to reduce youth unemployment and ensure 

young people have the skills employers need. 

Implications for learning and teaching at Borders College: 
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3. Planning for Learning 

Learning Outcomes and Success Criteria: 

More learners will be supported to achieve their learning outcomes and achieve positive 

destinations. 

 

Clear learning outcomes: 

• Ensures purposeful teaching rather than a collection of disconnected activities.  

• Teaching is at the expected level of challenge, complexity and autonomy. 

• Outcomes guides how learning is assessed, ensuring assessments are fair and valid. 

• Learners, employers, and other educators understand the skills and knowledge a 

learner has achieved. 

Differentiation and Accessibility: 

• Ensures all students can access and engage with the learning. 

• Accessibility planning (e.g. alternative formats, adaptive technology, varied teaching 

strategies) removes barriers for every learner to succeed. 

• When learners are challenged appropriately and supported effectively, they are more 

likely to stay engaged and progress. 

Embedding Essential Skills: 

• Equips learners for life beyond the classroom. 

• Supports confidence and independence in future learning. 

• Students understand how literacy, numeracy and digital skills are applied in context. 
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4. Teaching Approaches and Methods 

Active Learning Strategies: 

Students are encouraged to participate, collaborate, and reflect throughout the learning 

process; practices strongly align with active learning strategies. 

Learner-centred approaches: 

 

Blended Learning Models: 
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Digital Pedagogical Methods: 

 

Pedagogical Frameworks for Digital and Blended Learning: 

TPACK (Technological Pedagogical Content Knowledge) 

Describes the knowledge required to integrate technology effectively into teaching by 

combining three core domains: content knowledge (the subject matter), pedagogical 

knowledge (how to teach), and technological knowledge (how to use technology).  

https://dd4f3d25-1ff2-4561-83c4-468fb842e819.libsyn.com/tpack 

 

Technological 
Knowledge

Content 
Knowledge

Pedagogical 
Knowledge 

TPACK 

https://dd4f3d25-1ff2-4561-83c4-468fb842e819.libsyn.com/tpack
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SAMR Model 

 

https://www.3plearning.com/blog/connectingsamrmodel/ 

Examples: 

 

 

 

 

 

 

REDEFINITION

Technology allows for the creation of new tasks, 
previously inconceivable 

MODIFICATION 

Technology allows for sigificant task redesign

AUGMENTATION

Technology acts as a direct substitute, with 
functional improvement

SUBSTITUTION

Technology acts as a direct substitute, with no 
fuctional change

Using Canvas Quiz features instead of paper

Using discussion boards instead of face-to-face class discussionSubstitution

Creating presentations in PPT, Pages, Prezi etc.

Using a survey tool to ask questions and gather informationAugmentation

Post presentations use discussion board for peer learning

Creating using multimedi tools (voiceThread, Camtasia, Screen-Cast-O-Matic)Modification

Redefinition

R 

S 

A 

M 

T

R

A

N

S

F

O

R

M

A

T 
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Skype, Zoom or virtual field trips 
Augmented reality, simulation, VR 
Creating iBook or interactive documents 
 
 

 

https://www.3plearning.com/blog/connectingsamrmodel/
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Community of Inquiry (CoI) 

 

 

 

 

 

 

 

 

 

https://www.thecommunityofinquiry.org/coi 

 

5. Assessment for, and of Learning 

Assessment Principles: 

Assessment at Borders College aims to be digitally rich, varied, relevant and aligned to the 

Professional Standards for Lecturers in Scotland’s Colleges. In addition, we are also required 

to comply with guidance from the relevant awarding body. 

Designing Effective Assessment: 
If you are assessing students for Qualifications Scotland (formerly SQA) qualifications, the 
following guidance applies for assessment: 
 
Develop innovative and flexible approaches.  Only ask students to do something to 
demonstrate evidence that meets subject-specific guidance and requirements. Significantly 
reduce invigilated closed-book assessment to allow open book, remote, home-based 
assessment, unless Qualifications Scotland (formerly SQA) instruct you otherwise because of 
your specific qualification. 
 
Introduce integrated assessment that combines units and/or outcomes in one assessment. 
This reduces the volume of evidence required where the candidate demonstrates a skill 
multiple times.  
 
Provide opportunities for students to collaborate on how they will be assessed. 
Collaborative approaches support transparency, fairness, and inclusivity, enhancing student 
engagement and assessment literacy. 
 

Social 
Presence

Express emotions, 
develop mutual 

awareness, 
connecting in the 

learning enviroment

Engaging in 
discussions, 

participating in study 
sessions and using 
virtual spaces to 

interact

Cognitive 
Presence

Higher order thinking, 
engage with course 

content, explore 
ideas, integrate and 
resolve information

Critically analyse 
materials, ask 

questions, contribute 
to in-depth 
discussions

Teaching 
Presence

Design the course, set 
conducive learning 

enviroment to achieve 
learning goals

Structuring activities, 
provie feedback, guide 
the group through the 

learning process

Social 
Presence

Teaching 
Presence

Cognitive 
Presence

https://www.thecommunityofinquiry.org/coi
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Where the learner should 

be going 

How to get the desired 

learning 

Where the learner is right 

now 

 
 
Assessment for Learning 
 

 
 
Assessment for Learning (AfL) 

Formative Assessment: 

 

share what they 
will be learning 

and how this will 
be done

give quality 
feedback to move 
learning forward

check 
understanding, 

encourage 
thinking, talking 
and reflect on 

learning

Formative 
Assessment

Digital

Synchronous 
and 

asynchronous 
activites Feedforward

Recorded, task 
based feedback 

using tools 
agreed e.g 

audio, video, 
text

Evidence

Identifies 
strengths and 
weaknesses 

before 
summative 
assessment

Practice

Give multiple 
opportunities to 

demonstrate 
development of 

skills and 
knowledge

Aligned

To assessment 
outcomes 

Rich and varied

Innovative, 
varied and 
challenging

https://curriculum.gov.mt/assessment-for-learning-afl-formative-assessment/
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Formative assessment generates evidence of learning. This evidence is not used to count 

towards a unit outcome and does not contribute to getting the qualification. 

Summative Assessment: 

 

Summative assessment produces evidence which counts towards a unit outcome. Each 

outcome could have a different summative assessment, or you might combine outcomes 

and have one summative assessment which generates evidence from several outcomes for 

the same or different units. 

The conditions for assessment must be in line with the conditions specified by the awarding 

body in the Unit Specification, e.g., ‘open book’ (free access to resources), ‘closed book’ (no 

materials other than the assessment instrument are available to candidates, but the 

assessment instrument may contain, for example, a vocabulary list or datasheet). 

 

 

 

 

 

 

 

 

Summative 
Assessment

Robust

Fair, secure with 
integrity and 

credibility

Compatible

Designed to be 
compatible with 
student devices

Evidence

Generated to 
achieve 

outcome or unit 
with more than 

one possible 
attempt

Alternative 
arrangements
Recommended 

by Learning 
support team 
and actioned 
with lecturer

Aligned

Combined 
assessments to 
reduce volume, 

all aligned to 
outcomes and 

learning

Asynchrous, 
remote, online

Pre-recorded 
presentations, 

portfolios, 
essays and 

project work
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Key Features of Feedback: 

 

 

6. Internal Verification and Quality Assurance: 

All assessed units and awards submitted for certification must comply with the College’s 

Internal Verification (IV) and Quality Assurance procedures, alongside the specific 

requirements of the relevant awarding body, including any external or systems verification 

processes. 

Assessment Arrangements 

Some students may be entitled to Alternative Assessment Arrangements (AAAs). Lecturers 

must: 

• Check any Personal Learning Support Plans (PLSPs) in advance of assessment 
• Liaise with the Learning Support team to ensure required arrangements are in place 

It should be noted that not all students with a PLSP require AAAs. 
 

Assessment Design and Approval 

Lecturers are responsible for selecting appropriate assessment instruments and solutions, all 

of which must be internally verified prior to use. Assessments may be developed by: 

• Course teams 
• Awarding bodies (e.g. Qualifications Scotland Assessment Support Packs) 

 

 

Detailed and positive, encouraging and motivating

Accessible and Inclusive, using tools agreed with the student

Rich, reflective

Digital, provide online feedback on Canvas

Prompt, within 14 days of the assessment deadline

Feedforward, focusing on what next?

Aligned to assessment criteria, industry standards and work
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Internal Quality Assurance Framework 

The College’s Internal Quality Assurance (IQA) procedures and templates are available on 

the Learning & Teaching Canvas course. 

The Internal and External Verification Procedure, available on the College website, provides 

the overarching framework, with supporting documentation accessible via Canvas. 

Awarding Body Requirements 

The Qualifications Scotland framework is used as the standard model for internal 

verification. Where awarding bodies have specific requirements (e.g. City & Guilds or 

BTEC/Pearson), these must be followed in line with the awarding body’s published guidance. 

A list of external supporting documents and links is provided within the Internal and External 

Verification Procedure. 

 

7.  Inclusive Practice and Equality 

Legal and Policy Context: 

The legal framework guiding equality and diversity at Borders College is based on the 

Equality Act 2010 and the Public Sector Equality Duty (PSED). The Equality Act protects 

individuals from discrimination and requires organisations to remove disadvantages, meet 

the specific needs of protected groups, and promote participation in public life. The PSED 

obliges the College to eliminate discrimination, advance equality of opportunity, and foster 

good relations among people with different protected characteristics. To achieve this, the 

College reports on equality progress, reviews the impact of its policies, publishes workforce 

and pay data, and integrates equality considerations across its operations. Beyond the nine 

legally protected characteristics, Borders College also recognises and supports other groups 

at risk of disadvantage, including care-experienced individuals, carers, and those affected by 

social exclusion or deprivation. 

Supporting Diverse Learners: 

Borders College not only fulfils its legal duties but also promotes a culture of equity, 

participation, and respect that reflects the spirit of both the Equality Act and UDL 

Universal Design for Learning (UDL): 

Legislation encourages staff to design learning environments that are proactive rather than 

reactive by requiring the College to anticipate and meet the diverse needs of learners. Both 

the Equality Act 2010 and UDL achieves this by offering multiple means of engagement, 

representation, action and expression, ensuring that all students, regardless of ability, 

background, or protected characteristic can access, participate in, and succeed in learning. 

Examples of how we embed inclusive practices across teaching, assessment, and support 
include: 
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8. Student Engagement and Support 

Building Positive Learning Relationships: 

By embedding trauma-informed practice, ensuring consistency of support, strengthening 

partnerships, amplifying student voice and closely monitoring outcomes, we create safe, 

trusting and inclusive learning environments for all students, including those with care 

experience.  

These approaches foster positive, respectful learning relationships, enhance engagement 

and belonging, and support improved retention, attainment and wellbeing. 

Learner Support Services: 

The Learning Support team act as a central coordination point, ensuring all students, 

including care-experienced students receive clear, predictable and joined-up support. 

Through agreed processes, named contacts and clear referral pathways, students experience 

continuity and stability in their relationships with staff. 

They maintain and develop effective partnerships with internal teams (Borders College 

Students’ Association (BCSA), delivery teams, estates and facilities) and external agencies 

(social work, carers, third-sector organisations). This coordinated approach reduces 

duplication, supports early intervention and ensures holistic responses to student need. 

Enhancing the Learner Experience: 

Regular, sensitive monitoring of attendance, progress, wellbeing and achievement allows 

lecturers to identify concerns early and intervene appropriately. When monitoring is framed 

as supportive rather than punitive, students feel that lecturers are invested in their success, 

which strengthens trust and reinforces positive learning relationships. 

 

 

 

9. Quality Enhancement and Evaluation 

Flexible 
assessment 
approaches

Accessible 
digital 

technologies

Varied 
teaching 
methods 
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Quality is at our core, both in our delivery of learning and the wider services we offer. 

QAA Scotland: 

QAA was commissioned by Scottish Funding Council’s (SFC) to lead key areas of Scotland’s 

Tertiary Quality Project (TQP). The TQP involved the development and delivery of Scotland’s 

Tertiary Quality Enhancement Framework (TQEF). It comprises a shared set of principles, 

delivery mechanisms and outputs to give assurance on academic standards, the quality of 

the student experience and ensure accountability for public investment in learning and 

teaching. 

Self-Evaluation and Action Planning (SEAP): 

Our SEAP demonstrate to staff and students how their contribution, through participation in 

activities that impact the quality assurance and enhancement of learning, teaching and the 

student experience, are collated and used to document and drive strategic enhancement at 

college. 

Along with the wider TQEF, the SEAP supports annual engagement with SFC and provides 

assurance on the effective use and impact of public investment to deliver high-quality 

learning provision at Borders College. 

Sharing Good Practice: 

QAA will continue to partner with College Development Network (CDN) to deliver Scotland’s 

Tertiary Enhancement Programme (STEP), the national enhancement programme of activity 

for Scotland’s colleges and universities. Borders College is part of the SAPSO project, which 

puts the student voice at the centre and examines attainment gaps for disabled students and 

aims to improve outcomes by highlighting both success stories and barriers. 

 

 

 

 

 

 

 

 

 

 

10. Appendices and Resources 

https://www.sfc.ac.uk/assurance-accountability/learning-quality/tertiary-quality-project/
https://www.sfc.ac.uk/assurance-accountability/learning-quality/tertiary-quality-project/
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Appendix A 

Learning Theories Overview: 

Constructivism (Vygotsky) 

 

 

 

 

 

 

https://edtechbooks.org/studentguide/constructivism 

Experiential learning (Kolb) 

 

https://cloudassess.com/blog/kolb-learning-cycle/ 

 

 

 

 

Communities of practice (Lave & Wenger) 

 

Concrete 
Experience (doing 

/ experiencing)

Reflective 
Observation

(reviewing / 
reflecting

Abstract 
Conceptualisation

(concluding / learning 
from experience

Active 
Experimentation

(planning / trying 
out)

 

 

 

 

Cannot do 

Can do with help 

Can do 

Zone of Proximal Development 

Mutual 

Engagement 

Joint 

Enterprise 

Shared 

Repertoire 

Community of Practice 

https://edtechbooks.org/studentguide/constructivism
https://cloudassess.com/blog/kolb-learning-cycle/
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https://newlearningonline.com/new-learning/chapter-6/supporting-material/lave-and-

wenger-on-situated-learning 

Reflective practice (Schön) 

 

 

 

 

 

 

 

https://www.ucd.ie/teaching/t4media/reflective_practice_models.pdf 

 

 

 

 

 

 

 

 

 

Blooms Taxonomy (2001 revision by Krathwohl and Anderson) 

Used to classify different levels of cognitive skills, from simple recall to complex creation, 

and to structure lessons and assessments. 

•Refect on teaching as it happens

•Make judgements and changes in 
actions based on your past 
experiences

Reflection -in-Action 

(thinking while doing)

•Reflect after the teaching has 
happened

•Use the knowledge gained to inform 
changes 

Reflection-on-Action

(thinking after the 
event)

Student feedback in 

lesson, digital 

response systems, 

group discussions 

Write a journal, talk 

to colleagues, or a 

mentor, contact the 

quality team for 

support 

https://newlearningonline.com/new-learning/chapter-6/supporting-material/lave-and-wenger-on-situated-learning
https://newlearningonline.com/new-learning/chapter-6/supporting-material/lave-and-wenger-on-situated-learning
https://www.ucd.ie/teaching/t4media/reflective_practice_models.pdf
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https://www.simplypsychology.org/blooms-taxonomy.html 

Appendix B 

Key Policy Documents: 

Borders College Vision 30 

Borders College Skills and Enterprise Strategy 

To earn more about the TQEF see SFC’s  Guidance on Quality for Colleges and Universities AY 

2024-25 to AY 2030-31  

For information on all of the STEP projects, including lead and co-lead institutions, please 

visit the STEP website. 

Internal Verification Documentation 
 
Sample Templates and Tools: 
 
Learning and teaching plan 
 
Assessment Schedule Template 
 
 
 
 
Further Reading and References: 

Biggs, J. & Tang, C. (2007). Teaching for quality learning. Berkshire: SRHE & Open University 

Press  

Create

Design, assemble, construct, conjector, develop, formulate, author, investigate

Evaluate

Appraise, argue, defend, judge, select, support, value, critique, weight

Analyse

Differentiate, organise, relate, compare, contrast, distinuguish, examine, experiment, 
question, test

Apply

Execute, implement, solve, use, interpret, demonstrate, operate, schedule, sketch

Understand

Classify, describe,discuss,explain, identify, locate, recognize, report, select, translate

Remember

Define, duplicate, list, memorize, repeat, state1 

2 

3 

4 

5 

6 

https://www.simplypsychology.org/blooms-taxonomy.html
https://www.borderscollege.ac.uk/vision2030
https://www.borderscollege.ac.uk/vision2030
https://www.sfc.ac.uk/publications/sfc-guidance-on-quality-for-colleges-and-universities-2024-25-to-2030-31/
https://www.sfc.ac.uk/publications/sfc-guidance-on-quality-for-colleges-and-universities-2024-25-to-2030-31/
https://step.ac.uk/projects
https://borderscollege.instructure.com/courses/1155/pages/internal-verification-documentation?module_item_id=225042
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